Journal of Research in Instructional
e-ISSN: 2776-222X

Vol. 5(2) 2025, pp. 431 - 449

https://doi.org/10.30862 /jri.v5i2.698

Improving descriptive writing skills of students through contextual
teaching and learning: Exploring the theme of “Home Sweet Home”

Muhammad Andriana Gaffar, Paulina Novarita, Ilfa Hasanah*

Universitas Islam Nusantara, Indonesia

Submitted:  Abstract: This classroom action research aimed to improve seventh-grade EFL students’

16-04-2025  descriptive writing skills through the implementation of Contextual Teaching and Learning
(CTL) using the theme “Home Sweet Home.” The study applied a quantitative descriptive

Accepted: approach within a two-cycle CAR framework consisting of planning, action, observation, and

12-05-2025 reflection stages. A total of 28 students participated in the study. Data were collected through
pre-tests, post-tests and observation sheets. Quantitative data were analyzed using

Published:  descriptive statistics (mean and percentage), while qualitative insights from observations

17-05-2025  supported the interpretation. The average student score improved from 60.10 in the pre-cycle
to 79.89 in cycle |, and 82.42 in cycle II. By the end of cycle I, 89.28% of students achieved the
minimum mastery standard (=70). Improvements were evident in students’ use of
vocabulary, grammar (particularly there is/there are and prepositions), punctuation, text
organization, and engagement. The results confirm that CTL is effective in fostering contextual
understanding and enhancing descriptive writing skills in EFL classrooms.
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Abstrak: Penelitian tindakan kelas ini bertujuan untuk meningkatkan keterampilan menulis
deskriptif siswa kelas tujuh EFL melalui penerapan Contextual Teaching and Learning (CTL)
dengan tema "Home Sweet Home." Studi ini menerapkan pendekatan deskriptif kuantitatif
dalam kerangka CAR dua siklus yang terdiri dari tahap perencanaan, tindakan, observasi, dan
refleksi. Sebanyak 28 siswa berpartisipasi dalam penelitian ini. Data dikumpulkan melalui
pre-test, post-test, dan lembar observasi. Data kuantitatif dianalisis menggunakan statistik
deskriptif (rata-rata dan persentase), sementara wawasan kualitatif dari observasi
mendukung interpretasi. Rata-rata nilai siswa meningkat dari 60,10 pada pra-siklus menjadi
This is an 79,89 pada siklus I, dan 82,42 pada siklus II. Pada akhir Siklus II, 89,28% siswa mencapai
open access standar penguasaan minimum (=70). Perbaikan terlihat pada penggunaan kosakata siswa,
article under ~ tata bahasa (terutama there is/there are dan preposisi), tanda baca, organisasi teks, dan
the CC-BY-SA  Keterlibatan. Hasilnya mengonfirmasi bahwa CTL efektif dalam mendorong pemahaman
license kontekstual dan meningkatkan keterampilan menulis deskriptif di kelas EFL.

Kata kunci: Instruksi kontekstual, tugas genre deskriptif, pembelajar EFL
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INTRODUCTION

Writing is a crucial skill in language learning that requires mastery of various
elements, including sentence structure, vocabulary selection, and coherence, to convey
meaning effectively (Huda & Purwanti, 2023). Writing enables students to articulate their
thoughts, examine concepts, and present arguments in a structured and cohesive manner
(Naufina, 2025). According to Zaki and Miftachudin (2024), language functions as a system
of conventional symbols, sounds, gestures, or written marks, enabling individuals to express
their thoughts and emotions. Communication with others can occur in spoken or written
form. Writing is a problem-solving process that comprises brainstorming, planning, goal-
setting, assessing content, and selecting appropriate words to convey meaning (White &
Arndt, 1991). Despite its significance, writing remains one of the most challenging skills for
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EFL students to master, particularly in constructing descriptive texts (Huda & Purwanti,
2023; Hakim & Sari, 2022). Descriptive text is introduced in the seventh grade of junior high
school as part of the Indonesian English curriculum. Writers of descriptive texts often rely
on sensory details to provide vivid and thorough descriptions (Hamid et al., 2022).

Preliminary observations at a public junior high school in Bandung revealed that
seventh-grade students frequently face challenges when composing descriptive texts,
particularly when describing the concept of “Home Sweet Home.” Students often encounter
difficulties in constructing coherent sentences, choosing appropriate vocabulary, and
applying grammatical structures accurately (Damayanti & Azizah, 2024). English language
learners face challenges in writing due to differences in grammar and structure between
their original language and English. This is consistent with the Huda and Purwanti (2023)
assertion that writing is a demanding skill that requires students to generate ideas and
arrange words in a way that effectively conveys meaning. These challenges often lead to
incomplete descriptions, poor text cohesion, and limited creativity in students’ writing.

Several studies have examined strategies to improve students’ writing skills,
especially descriptive text writing. Moybeka et al. (2023) found that Contextual Teaching
and Learning (CTL) greatly enhanced students’ descriptive writing skills. Students
developed more excellent writing abilities through the use of instructional aids and
contextualized learning activities. However, the study also identified obstacles, such as low
student motivation, difficulty arranging descriptive texts, and an unsupportive learning
atmosphere. Despite these challenges, CTL was shown to improve engagement and writing
performance. Similarly, Windi and Suryaman (2022) explore how CTL connects learning to
students’ daily lives, fostering active participation in writing tasks. Their qualitative study
found that CTL encourages problem-solving, peer discussion, and reflection, which
contribute to better writing outcomes. Students showed tremendous enthusiasm and
improved text organization when writing descriptive texts. The researcher concluded that
CTL is a practical instructional approach that should be integrated into writing classes to
support students’ language development.

Jayanti and Rozimela (2022) reported that the CTL successfully improved students’
writing performance by integrating real-life contexts into the learning process. Similarly,
Hidayat et al. (2025) highlighted that CTL encourages students to connect their learning
with personal experiences, improving vocabulary retention and enhancing overall language
comprehension. Although these studies have shown CTL’s effectiveness in improving
general language skills such as speaking and reading, research exploring its impact on
general language skills such as speaking and reading, research exploring its impact on
descriptive writing skills among junior high school students in Indonesia remains limited.
Moreover, previous research has not extensively investigated how CTL strategies can
address specific writing challenges, particularly in constructing clear sentence structures,
applying appropriate vocabulary to describe objects and environments, and mastering
essential grammar elements such as there is/there are and prepositions.

While previous studies have explored the use of CTL in general writing instruction,
few have examined its targeted application in developing descriptive writing skills at the
junior high school level, particularly using culturally meaningful themes such as "Home
Sweet Home." The theme “Home Sweet Home” was selected for its strong cultural and
emotional relevance to students’ daily lives. It facilitates the contextualization of vocabulary
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and allows learners to express their ideas more authentically, making it an ideal anchor for
CTL-based instruction. This study offers a novel contribution by integrating CTL with visual
aids and collaborative grammar instruction to address specific linguistic challenges faced
by EFL learners namely the use of there is/there are, prepositions, and descriptive
vocabulary. Furthermore, it provides empirical data from an underrepresented educational
context in Indonesia, using a dual-cycle Classroom Action Research approach to track both
linguistic and engagement outcomes.

Based on the issues described, this study seeks to investigate the effectiveness of the
CTL method in improving descriptive writing skills among seventh-grade students at SMPN
31 Bandung. This research also aims to explore students’ learning experiences, focusing on
the challenges they encounter and the achievements they attain while applying contextual
vocabulary in their writing. By addressing these gaps, this study contributes valuable
insights into how CTL can enhance descriptive writing in Indonesian junior high schools,
particularly for EFL learners facing common writing difficulties.

While previous research has generally examined CTL in the context of overall
language learning, few studies have focused specifically on its role in developing descriptive
writing skills in junior high school settings. Even fewer have explored the integration of
culturally relevant themes such as "Home Sweet Home" with CTL strategies to enhance both
writing competence and student engagement. This study is unique in its dual focus: first, on
addressing specific linguistic challenges frequently faced by EFL learners, such as the use of
there is/there are, prepositions, and descriptive vocabulary; and second, on implementing a
two-cycle Classroom Action Research framework to track improvements in both language
performance and classroom participation. This dual approach allows for a deeper
understanding of CTL’s pedagogical value in real classroom settings.

CTL is an instruction approach that emphasizes the connection between academic
content and real-world situations, enabling students to apply their knowledge to everyday
life. Contextual learning, also known as Contextual Teaching and Learning, is based on John
Dewey’s research (1916), which found that young people learn more successfully when
what they learn is relevant to their prior knowledge or experiences (Jubhari et al., 2022).
According to Sears (2002), CTL encourages learners to take responsibility for their learning
and apply knowledge in personal, civic, and professional contexts. Johnson (2007) further
explains that when students organize projects, solve problems, make choices, and take
responsibility, they actively engage in composing, arranging, investigating, questioning, and
decision-making. This process connects academic content with real-life experiences,
making learning meaningful (Mashudi & Azzahro, 2020).

The theme “Home Sweet Home” can be integrated into contextual vocabulary teaching
to help students expand their vocabulary related to home, family, and daily life. Theme-
based training aims to boost students’ motivation, interest, and engagement (Ibrakhimovna,
2024). Engaging in discussions, reading narratives about homes, and writing reflective
pieces allow students to deepen their understanding of relevant terminology (Astuti et al.,
2025). For instance, students can use an active and deep understanding of relevant
terminology. For instance, students can use active and deep-processing skills to describe
their homes and associate new vocabulary with personal experiences. Additionally,
contextual activities such as reading stories about home and inferring the meanings of new
words from their context enhance learning. Combining a thematic approach with CTL not
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only improves language comprehension but also fosters an emotional connection between
students and the learning material, making it more meaningful and memorable.

Descriptive text is one of the genres that students learn (Fadilah & Gaffar, 2023). A
genre is a structured instructional learning material for writing that helps students gather
meaningful work (Hitimala et al, 2024). Descriptive writing is a technique aimed at
portraying an object, place, or situation in detail to help the reader visualize what the writer
is conveying. Descriptive writing employs sensory characteristics such as color, texture,
sound, and aroma to create a vivid mental image (Oshima & Hogue, 2007). Hyland (2016)
highlights that descriptive writing plays a crucial role in language acquisition, as it enhances
writing skills and fosters students’ critical thinking and creativity. In English as a Foreign
Language (EFL) instruction, descriptive writing is widely used to improve students’ writing
proficiency. According to Brown (2001), descriptive writing teaches students how to use
sentence structures effectively to create cohesive and well-organized paragraphs.
Furthermore, Nation (2001) emphasizes that descriptive writing enables students to
expand their vocabulary, particularly in selecting appropriate adjectives and adverbs for
describing objects or situations.

A key characteristic of descriptive writing is its emphasis on concrete and specific
details. Daulay et al. (2023) explain that description involves systematically organizing
attributes, beginning with names, classification, and characteristics such as behaviors and
functions. Oshima and Hogue (2007) outline the typical structure of descriptive paragraphs,
which include a topic sentence stating the main idea, supporting sentences providing
detailed descriptions, and a concluding sentence summarizing the paragraph or leaving a
strong impression. Students must understand the generic structure of descriptive text to
write effectively. According to Oktafiani and Husnussalam (2021), descriptive text consists
of two main parts: introduction and description. The introduction presents the subject of
the description while the description elaborates on its characteristics. When writing
descriptive texts, students commonly use the simple present tense and adjective clauses to
provide detailed descriptions.

Lasmaria, (2021) that descriptive text employs specific language features, including
the use of present tense, relation processes, attributive, and identifying processes (such as
being verbs, having verbs, and linking verbs). Purnamasari et al. (2021) highlight that
students use the simple present tense to describe objects, along with adjectives to modify
nouns (e.g., “wonderful places,” “endearing woman,” “cute dogs”). Additionally, action verbs
are used to describe activities, such as “standing,” “writing,” and “running.” Mastery of the
simple present tense and descriptive language structures enables students to express their
ideas effectively. According to Sasmaz and Cifci (2023), descriptive writing can be
categorized into three types: (1) description of the place, when describing a place, it is
essential to highlight its unique features. (2) Describe a person. When describing a person,
selecting the most relevant traits is crucial. Writes can include physical attributes and
personal characteristics. (3) description of an object: When describing an object, the writer
should focus on elements that make it distinct, such as color, shape, texture, and function.

The purpose of this study is to investigate students’ understanding of contextual
vocabulary usage in descriptive texts on the theme “Home Sweet Home.” It also examines
how students apply new vocabulary to personal contexts and explores their learning
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experiences, including the challenges and achievements they encounter while writing
descriptively using contextual language.

METHOD

The research method employs uses is Classroom Action Research (CAR). Classroom
Action Research is a systematic and cyclical process that improves teaching and learning
outcomes through continuous reflection and action (Arikunto, 2019). According to Arikunto
(2019), a classroom action is considered successful if at least 75% of students meet the
minimum mastery criteria (270), and if there is consistent improvement in students'
learning outcomes across cycles. This research follows the Kemmis et al. (2013) model,
which consists of four stages in each cycle: Planning, Action, Observation, and Reflection.
The steps are carried out in two cycles, cycle I and cycle II.

Cyclel
Planning

This step involves several activities: the first is creating a lesson plan on descriptive
text. The second is creating processes for applying the concept of contextual vocabulary
teaching to descriptive writing. The third is preparing materials for descriptive writing. The
fourth is compiling classroom observation sheets. Finally, grasping the context of the
teaching and learning process when the model is used. These activities ensure that
descriptive text teaching is effective and consistent with contextual learning concepts.

Action
The students greeted the teacher enthusiastically and responded to the greeting. The

teacher introduced the theme "Home Sweet Home" and explained the importance of this
theme in the context of descriptive writing. Students are invited to discuss what they
consider as "home." The teacher introduced new vocabulary related to the theme of home,
such as comfortable, warm, safe, beautiful, and memories. Students do the exercises the
teacher gives, asking them to use the new vocabulary in sentences. The teacher explains
what a descriptive text is and its characteristics. The teacher reads an example of a
descriptive text about a house. Students are asked to pay attention to vocabulary and
sensory details in the text. Students are asked to write a brief description of their own house
using the vocabulary they have learned. After completing the exercise, the students
submitted their assignment papers before the class. Students and teachers together
conclude the descriptive text. The students answer the teacher's closing.

Observation
Observation is used to acquire information about the learning process occurring in

the classroom. Teachers and researchers can become observers and record interactions,
students' involvement, and the effectiveness of contextual vocabulary instruction in
improving students' descriptive writing skills. Observers use indicators with notes: 3 for
very good, 2 for good, and 1 for bad. Teachers and researchers can use this assessment scale
to objectively evaluate teaching efficacy and student responses to the subject delivered.
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Reflection
Reflection is a process of providing feedback on completed acts. Researchers employ

reflection to assist them in making judgments. Reflection attempts to comprehend genuine
processes, difficulties, and problems in action.

Cycle II

Cycle Il must be implemented if, in cycle I, students have not improved significantly.
The steps in cycle II are as follows:
Planning

During this planning stage, the researcher refines the lesson plan for teaching
descriptive writing with the theme "Home Sweet Home." This lesson plan contains learning
objectives, teaching steps, and materials to be used. Once the evaluation instruments are
prepared, the learning process using the contextual learning paradigm begins.

Action
The action procedure in this second cycle is similar to the first. Students will be asked

to create a description of their own or their ideal house using the contextual terminology
they have acquired. Students will be given time to finish the descriptive writing task and
then collect it from the teacher.

Observation
Observation is used to collect information about the situation in the classroom during

the teaching and learning process. The teacher observes student involvement,
comprehension of the subject, and use of contextual terminology in their writing. As in the
previous cycle, the assessment uses established indicators to determine whether the
students' descriptive writing skills have improved.

Reflection
The researcher evaluates the research findings through reflection. During this phase,

the researcher will consider the teacher's observations, the concerns that developed during
the research, and the students' improvements.

Ifthe students improve during the second cycle, the researcher will opt not to advance
to the next round. However, if there are still areas for development, the researcher will
arrange more cycles to help students enhance their descriptive writing skills. The research
was conducted at a public junior high school in Bandung City, and was planned to take place
over one month. The participants in this study were 28 VII-D students selected through
purposive sampling. This sampling method was chosen based on specific characteristics
relevant to the research objectives (Creswell, 2014). Class VII D was deliberately chosen as
the participants had been identified as having relatively low descriptive writing skills,
making them suitable candidates for this study’s intervention using contextual teaching and
learning.

This study measures student achievement based on the Minimum Completeness
Criteria (MCC) used in SMP Negeri 31, which is set at 75. Students who score 75 or higher
are categorized as complete, while those scoring below 75 are considered incomplete.
Therefore, the term success in this study refers to whether a student meets the school’s
completeness criteria. To get the data, the researchers gave a test. The researcher gave
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written tests before and after researching to students. In the pre-test, the researcher gave
the topic, describe your bedroom” to students. Meanwhile, in the final test, the researcher
asked students to write descriptive text on the topic “My house” in the first cycle and “dream
house” in the second cycle. Steps to test and collect quantitative data. After administering
the writing tests, the researcher took several steps to analyze the quantitative data. First,
each student’s answer was carefully scored using a rubric that evaluated content,
organization, vocabulary, grammar, and mechanics. Next, the researcher calculated the
average score of the entire class to determine the overall level of student achievement.
Finally, by reviewing the results and analyzing common patterns of errors, the researcher
identified the specific difficulties students face in writing descriptive texts. These findings
were used to inform instructional strategies for the following cycle.

Observation sheet is used to observe all situations during the teaching and learning
process. The observation sheet was developed by the researcher based on the principles of
Contextual Teaching and Learning (CTL) as outlined by Johnson (2002) and the observation
instrument structure suggested by Arikunto (2019). The sheet includes indicators related
to student attention, participation, contextual responses, and seriousness in completing
writing tasks. The observation matrix used in this study is presented in Table 1.

Tabel 1. Lattice observation sheet students’ activities

No Aspect Indicators Row Row Row Row Notes
observer 01 02 03 04
1  Attention Focuses on listening

attentively, avoiding
distractions, and maintaining
eye contact.

2 Participation Measures student involvement
through asking questions,
sharing ideas, and
participating in discussions.

3  Response Observes students' ability to

CTL relate the material to real-life
experiences and provide
relevant examples.

4  Seriousness  Assesses focus during writing
in writing tasks, adherence to text
structure, and efforts to
improve content quality.

The scoring rubric used in this study was adapted from analytic models developed by
Brown (2004) and Weigle (2002), tailored to meet the specific features of descriptive
writing in EFL contexts. The rubric included six criteria: text structure and organization, use
of vocabulary and adjectives, grammar accuracy (with focus on “There is/There are” and
prepositions), punctuation, clarity and coherence, and creativity. Each item was scored on
a four-point Likert scale ranging from 1 (Poor) to 4 (Excellent). Student assessment
categories can be seen in the Table 2.
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Tabel 2. Rubric assessment

Indicator Score 1 Score 2 Score 3 Score 4
Text Paragraphs are Paragraphs are Paragraphs are Paragraphs
Structure & incomplete and present butideas  mostly complete are fully
Organization ideas are poorly are not well- and organized complete, well-

organized connected organized, and
logical
Vocabulary & Very limited Some adjectives A good variety of A wide variety
Adjectives use of are used, but they  adjectives used of adjectives
adjectives; are limited and not with mostly used
repetitive and  always accurate accurate appropriately
inaccurate meanings and effectively
Grammar Frequent Several grammar  Mostly correct Consistent use
(There errors in and preposition use of grammar of correct
is/There are = grammar and errors, but the and prepositions grammar and
+ prepositions meaning is still with minor errors prepositions
Prepositions) that disrupt understandable
meaning
Punctuation  Frequentand Several Mostly correct Punctuation is
serious punctuation errors, punctuation, with accurate,
punctuation including only a few minor  consistent, and
that disrupt inconsistent errors (e.g., enhances the
meaning and  capitalization, occasional misuse overall clarity
make incorrect use of of commas or and flow of the
sentences commas, or quotation marks) text; proper
difficult to missing that do not use of periods,
understand. punctuation marks, interfere with commas,
but most sentences understanding. capitalization,
are still and other
understandable. marks.
Clarity & Ideas are Some ideas are Most ideas are Ideas are
Coherence difficult to clear but overall clearly presented clearly
understand; flow is choppy and flow logically presented,
lack of logical flow smoothly,
flow and are easy to
follow
Creativity &  The The descriptionis  The descriptionis The
Engagement descriptionis somewhat interesting with  description is
dull, lacks interesting but some creative highly
detail, and is lacks vivid detail details creative, vivid,
unengaging and engaging
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RESULTS AND DISCUSSION

The result of the observation was conducted during both cycles to monitor students’
engagement and responses to the CTL-based learning. Four key aspects were observed:
attentiveness, participation, contextual understanding, and seriousness in writing. These
indicators reflect how students interacted with the learning process beyond test
performance.

Tabel 3. Student activity observation results in cycle I and cycle II
% of Action Success
Cycle 1 Cycle II
1  Focuses on listening attentively, avoiding distractions, 92.86% 75%
and maintaining eye contact.
2 Measures student involvement through asking questions,  57.14% 78.57%
sharing ideas, and participating in discussions.
3 Observes students' ability to relate the material to real- 85.87% 96.43%
life experiences and provide relevant examples.
4  Assesses focus during writing tasks, adherence to text  79.07% 92.86%
structure, and efforts to improve content quality.

No Indicators

A results of student activity across cycle I and cycle Il reveals significant shifts in
behavioral and cognitive engagement following instructional adjustments. Most notably,
student participation in class discussions and collaborative learning increased from 57.14%
to 78.57%, suggesting that the introduction of peer interaction strategies and more open-
ended questioning in cycle II effectively encouraged verbal engagement and confidence.
There was also marked improvement in students’ focus during writing tasks, rising from
79.07% to 92.86%. This gain reflects greater familiarity with the writing process and better
scaffolding provided through contextual examples and structured peer feedback.
Additionally, students demonstrated an enhanced ability to connect lesson content to real-
life experiences, with this indicator reaching 96.43% in cycle II. This reinforces the
effectiveness of CTL in bridging abstract concepts with personal relevance.

Interestingly, while most indicators showed improvement, the level of attentiveness
(listening and eye contact) dropped from 92.86% in cycle I to 75% in cycle II. This decline
may be attributed to increased task complexity, cognitive fatigue, or external factors such
as exam schedules or time-on-task pressure during the second cycle. Despite this dip, the
overall engagement and performance suggest that the interventions made in cycle II
successfully addressed the key weaknesses identified in cycle I.

Tabel 4. The classification in writing scoring of pre cycle

No. Classification Score Frequency Percentage
1 Very Good 85-100 2 7,14%
2 Good 75 -84 3 10,71%
3 Enough 55-74 14 50%
4 Fair 40 -54 4 14,29%
5 Very Fair <40 5 17,86%
Total 28 100%
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The results of the pre-cycle are presented in this section to provide an overview of the
student’s initial abilities before the implementation of the intervention. The pre-test was
conducted to assess their baseline knowledge and skills related to the given subject matter.
By analyzing the pre-test scores, we can identify the strengths and weaknesses of the
participants, which will serve as a reference point for measuring the effectiveness of the
applied teaching strategies. The classification table used in this study was adapted based on
the general assessment criteria outlined in Arikunto (2019). These criteria allow
researchers to group student performance into meaningful categories such as “Very Good,”
“Good,” “Enough,” “Fair,” and “Very Fair.” The score intervals were adjusted to reflect the
school’s minimum mastery standard, enabling a more precise analysis of students’ learning
progress throughout the cycles. The following data outline the detailed findings from the
pre-cycle evaluation.

The pre-cycle results highlight a clear need for instructional intervention. While a
small number of students demonstrated initial writing competence, the majority (over
80%) fell into the “Enough,” “Fair,” or “Very Fair” categories, indicating a general lack of
proficiency in descriptive writing. This pattern reflects recurring difficulties in using
adjectives effectively, applying basic grammar structures particularly “There is/There are”
with appropriate prepositions and maintaining punctuation consistency. The dominance of
middle-to-lower performance bands suggests that students cannot translate ideas into
structured and expressive writing. These baseline findings justify the application of the CTL
approach, which aims to bridge these gaps by making learning more meaningful, relevant,
and engaging for students. The learning outcomes of students are grouped based on the
Minimum Completeness Criteria (MCC) of 75, as applied in SMP Negeri 31. This grouping
can be seen in the Table 5.

Tabel 5 The percentage of student learning outcomes completeness in the pre cycle

Score Number of Students % Category
275 2 7.14 Complete
<75 26 92.86 Incomplete
Total 28 100

Table 5 shows that of the 28 students in the pre-cycle stage, only two students, or
7.14%, were in the complete category, having achieved the Minimum Completeness Criteria
(MCC) of 75. Meanwhile, 26 students, or 92.86%, were in the incomplete category because
their scores were below the required standard. This indicates that students had not
completed the learning successfully in the pre-cycle, individually or classically, since only
7.14% reached the minimum score, which is far below the expected completeness
percentage of 80%. The low level of completeness may be caused by students’ limited
understanding of descriptive text writing, lack of motivation, and unfamiliarity with the
writing task assigned in the pre-cycle stage.
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Tabel 6. The classification in writing scoring of cycle I

No. Classification Score Frequency Percentage
1 Very Good 85-100 15 53,57%
2 Good 75 -84 7 28,57%
3 Enough 55-74 2 0%
4 Fair 40 -54 3 10,71%
5 Very Fair <40 1 3,57%
Total 28 100%

The cycle 1 post-test results revealed a significant upward shift in student
performance, with over 80% achieving at least a “Good” score (Table 6). This outcome
reflects a positive initial response to the CTL approach, particularly in vocabulary
expansion, improved grammar control, and more transparent text structure. However, the
presence of four students (14.28%) still scoring in the “Fair” and “Very Fair” categories
indicates that the intervention had not yet reached all learners equally. These remaining
gaps suggest issues in sentence development and idea elaboration that require more
targeted support. Therefore, the instructional plan for cycle Il was refined to include focused
grammar instruction and peer-based feedback activities, aiming to address these specific
learning needs and ensure a more inclusive improvement across the entire class.

Tabel 6. The percentage of student learning outcomes completeness in the cycle |

Score Number of Students % Category
275 22 78.65% Complete
<75 6 21.43% Incomplete
Total 28 100%

Based on the data in the Table 7, out of 28 students who participated in the post-test
of the first cycle, 22 students (78.57%) achieved scores equal to or above the Minimum
Completeness Criteria (MCC) of 75 and were therefore classified as complete. Meanwhile,
six students (21.43%) scored below 75 and were categorized as incomplete. These results
indicate a significant improvement compared to the pre-cycle, although the class had not
yet fully met the classical completeness target of 80%. This suggests that while most
students progressed, further instructional refinement was needed in the subsequent cycle.

Tabel 7. The classification in writing scoring of cycle I

No. Classification Score Frequency Percentage
1 Very Good 85-100 15 53,57%
2 Good 75 -84 10 35,71%
3 Enough 55-74 1 3,57%
4 Fair 40 -54 2 7,14%
5 Very Fair <40 0 0%
Total 28 100%

The results from cycle Il indicate a continued upward trend in students’ descriptive
writing performance. More than 89% of students scored in the “Good” and “Very Good”
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categories, suggesting that the instructional refinements made in cycle Il such as grammar
reinforcement and contextual modeling effectively addressed the remaining learning gaps.
The sharp decline in lower-performing categories, with only three students (10.71%)
scoring below “Good” and none falling into the “Very Fair” category, reflects substantial
progress in both language accuracy and text organization. While a few students remained
in the “Fair” and “Enough” levels, this may be attributed to external factors such as exam
fatigue or individual learning pace rather than instructional design. The outcome of cycle II
demonstrates that the CTL approach successfully fostered improved vocabulary use,
increased writing coherence, and enhanced student confidence in descriptive writing tasks.

Tabel 8. The percentage of student learning outcomes completeness in the cycle I1

Score Number of Students % Category
=75 25 89,29% Complete
<75 3 10,71% Incomplete
Total 28 100%

The results of the second cycle post-test show a notable improvement in students’
learning outcomes. Of 28 students, 25 (or 89.29%) achieved scores equal to or above the
Minimum Completeness Criteria (MCC) of 75 and were categorized as complete. Meanwhile,
only three students (10.71%) remained in the incomplete category. These findings indicate
that the class had successfully reached the classical completeness target of 80%, showing
that the learning model implemented in the second cycle effectively improved students’
writing skills, particularly in descriptive text.

Tabel 9. Comparison of students’ learning completeness in pre-cycle, cycle I, and cycle 11

Pre-Cycle Cycle ] Cycle Il
Score Number of % Number of % Number of % Category
Students Students Students
=75 2 7.14% 22 78.57% 25 89.29% Complete
<75 26 92.86% 6 21.43% 3 10.71% Incomplete
Total 28 100% 28 100% 28 100%

Table 10 compares students’ learning completeness across three phases: pre-cycle,
cycle I, and cycle II. In the pre-cycle, only two students (7.14%) were in a complete category,
while 26 (92.86%) were incomplete. After the first learning intervention (post-test 1), there
was a significant improvement: 22 students (78.57%) achieved completeness, and only six
students (21.43%) remained incomplete. The results improved further in post-test II, with
25 students (89.29%) reaching the completeness standard and only three students
(10.71%) remaining incomplete. This data demonstrates a steady increase in students
achieving the Minimum Completeness Criteria (MCC) of 75, indicating that the applied
learning model effectively enhanced students’ descriptive writing skills.

The findings of this study confirm that implementing the Contextual Teaching and
Learning (CTL) method significantly improved students’ descriptive writing skills.
Consistent gains were observed across six assessment indicators text structure, vocabulary
use, grammar (particularly there is/there are and prepositions), punctuation, clarity, and
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creativity demonstrating the method’s effectiveness in an EFL classroom. The classroom
atmosphere also became more student-centered, with active participation increasing from
cycle I to cycle II. This study offers a unique contribution to CTL-based research. While most
prior studies focus broadly on CTL’s application in reading or speaking, this research
specifically targets the development of descriptive writing. This genre demands structural
control and expressive accuracy. Furthermore, it addresses less-explored grammar
challenges, particularly students’ misuse of there is/there are and spatial prepositions,
offering insights often neglected in CTL discussions.

A distinctive element of this study lies in integrating the culturally relevant theme
“Home Sweet Home.” This theme allowed students to connect language with familiar,
personal contexts. Combined with visual aids, peer feedback, and grammar drills, the
approach created a multi-dimensional instructional model that enriched both the technical
and creative aspects of writing. The research process followed the cyclical framework of
planning, action, observation, and reflection, as proposed by Kemmis et al. (2013), which
emphasized the importance of continuous reflection and strategic modifications in
classroom action research to improve learning outcomes. This cyclical approach allowed
the teacher-researcher to not only diagnose and respond to learning challenges in real time
but also document sustained improvement across cognitive and affective domains.
Compared to static one-shot experimental designs, CAR offered a richer understanding of
how CTL functions dynamically within the realities of classroom instruction.

In the planning stage of cycle I, the researcher designed instructional activities that
integrated CTL principles to improve students’ writing performance. The lesson plan
targeted the improvement of paragraph structure, descriptive vocabulary, and grammar
usage. To support these objectives, the researcher selected a model text titled “Galang’s
House” to demonstrate appropriate text organization, effective adjective use, and proper
application of there is/ there are and prepositions. This aligns with Purwati et al. (2019),
and Welerubun et al. (2022), who emphasized that contextual learning strategies allow
students to connect abstract concepts with real-life experiences, thereby fostering more
profound understanding and improved retention. Visual aids were also incorporated to
support vocabulary development, as suggested by Dewi and Siregar (2022), who found that
visual media significantly enhances students’ ability to generate descriptive language.
Students will grasp and relate the subjects they study through direct experience (Ambarita
& Pohan, 2025; Baransano et al.,, 2017).

During the action stage, the teacher provided explicit instruction on paragraph
organization by guiding students to structure their writing using topic sentences,
supporting details, and concluding statements. Vocabulary development activities
emphasized the use of varied and context-appropriate adjectives, while grammar-focused
tasks targeted the correct application of there is/there are and prepositions. Additionally,
students engaged in guided writing activities where they described familiar settings, such
as their living rooms, to help them connect the learning materials with their personal
experiences. This approach aligns with the findings of Jayanti and Rozimela (2022), who
emphasized that CTL strategies effectively improve writing skills by encouraging students
to draw from their everyday surroundings.

The observation phase in cycle I revealed varying levels of achievement across the
assessment indicators. In terms of text structure & organization, most students were
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assessed in the fair category, as their paragraphs lacked coherence, and ideas were not well
connected. Regarding vocabulary & adjectives, students demonstrated limited word variety,
with repetitive and sometimes inaccurate adjective use, resulting in a score that mostly fell
within the fair category. In the grammar category, students frequently misused there
is/there are and prepositions, which often disrupted the clarity of their descriptions;
consequently, most students scored in the poor category for this aspect. Similarly, in the
punctuation category, students struggled with comma placement, sentence-ending
punctuation, and capitalization, which reduced text readability. As a result, most students
were categorized as fair. In terms of clarity & coherence, students’ ideas were often
fragmented and lacked logical connections. At the same time, their descriptive content in
the creativity & engagement category was generally limited, resulting in uninspired and
monotonous writing. These observations align with the findings of Daulay et al. (2023), who
highlighted that EFL students frequently struggle with grammar accuracy and creative
expression due to limited vocabulary exposure and insufficient writing practice. Incorrect
grammar can impair communication and reading comprehension (Damayanti & Azizah,
2024).

In addition to these performance-based observations, the classroom atmosphere
during cycle I reflected varied student engagement levels. While students showed strong
focus during teacher explanations (92.82%), their participation in discussions was
considerably lower, with only 57.14% of students actively contributing. Furthermore,
observations indicated that 85.87% of students successfully related the learning material to
their real-life experiences, demonstrating that the CTL method effectively encouraged
contextual understanding. However, some students showed signs of disengagement during
individual writing activities, indicating a need for improved classroom interaction
strategies.

The results of cycle 1 revealed modest improvement, with the average score
increasing from 60.10 in the pre-cycle to 79.89 in cycle I. While some progress was noted in
text organization and vocabulary use, persistent weaknesses in grammar, punctuation, and
creativity required additional intervention. In the reflection stage of the cycle, I identified
key areas for improvement, particularly in grammar, punctuation, and descriptive language.
To address these challenges, the cycle II lesson plan incorporated targeted strategies such
as explicit grammar instruction, collaborative writing activities, and the use of visual aids to
support vocabulary development. These strategies align with Hakim and Sari (2022), who
demonstrated that the CTL method, when combined with visual support, significantly
enhances students’ ability to describe objects and ideas more vividly and accurately.

In the planning stage of cycle II, the teacher introduced additional writing exercises
that emphasized paragraph coherence, improved vocabulary use, and accurate grammar. A
new model text titled “A Luxurious House” was selected to provide a richer example of
descriptive language, organized paragraph structure, and correct punctuation.
Collaborative learning activities were also incorporated to encourage peer interaction and
foster idea sharing, as recommended by Sears (2002), who emphasized that group work
enhances students’ ability to refine their writing through discussion and feedback. The
small group discussion was successful in positively influencing learning outcomes,
particularly students’ ability to communicate their viewpoints (Gaffar, Gumelar, et al,,
2024).
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During the action phase of cycle II, the teacher employed explicit grammar drills to
reinforce the correct use of there is/there are and prepositions. Writing tasks encouraged
students to incorporate varied adjectives and more engaging descriptions, while peer
feedback sessions allowed students to exchange ideas, critique each other’s work, and
strengthen their writing strategies. This collaborative approach reflects the findings of
Gaffar et al. (2024), who demonstrated that peer feedback significantly improves writing
accuracy and content development. Students may find writing assignments difficult since
proficient writing necessitates the mastery of multiple skills (Yuliana & Sahayu, 2024). In
the reflection phase of cycle I, the researcher concluded that the revised instructional
strategies particularly the integration of visual aids, peer collaboration, and grammar-
focused tasks were effective in addressing the weaknesses identified in cycle 1. The
observation results strongly supported this conclusion, showing consistent improvement
across all writing indicators.

Students produced more logically sequenced paragraphs with clear topic sentences
and relevant supporting details in the text structure and organization category. For
vocabulary and adjectives, most students demonstrated increased precision and variety in
word choice. A notable improvement was also seen in grammar usage, especially in the
correct application of there is/there are and prepositions areas previously identified as
significant challenges. In punctuation, errors in capitalization, comma use, and sentence-
ending punctuation were significantly reduced. Furthermore, students' writing showed
better clarity and coherence, with smoother transitions and more cohesive ideas. Finally,
students' descriptions became more vivid and original in the creativity and engagement
category, incorporating imaginative language and personal perspectives.

These outcomes validated the researcher's pedagogical decisions and confirmed that
the instructional revisions based on cycle I reflection were well-targeted. However, the
reflection also noted that while technical accuracy improved, some students' writing lacked
elaboration, likely due to time constraints or cognitive fatigue. This insight informs future
instructional planning, where additional emphasis on sentence expansion and idea
development will be incorporated. During the action phase, grammar-focused tasks were
reinforced through drills. Observations showed improved classroom dynamics:
participation rose to 78.57%, writing focus improved to 92.86%, and students
demonstrated stronger connections between text and real-life experience. Although
attentiveness dropped slightly (to 75%), likely due to exam-related fatigue (Mashudi &
Azzahro, 2020), most students were more expressive and engaged.

The results of post-test II confirmed sustained improvement in students' descriptive
writing skills. The average score increased from 79.89 in cycle I to 82.42 in cycle II, and
89.28% of students achieved scores within the "Good" and "Very Good" categories.
According to (Arikunto, 2019), a classroom action is considered successful when at least
75% of students reach the minimum mastery level (=70) and show consistent improvement
both of which were achieved in this study. These improvements were evident across key
writing indicators: paragraph structure became more coherent, vocabulary use more
varied, grammar application more accurate, and ideas were presented with greater clarity.
However, observation and writing samples revealed that some students’ descriptions in
cycle II were less detailed than in cycle I, potentially due to time pressure or academic
fatigue. This finding aligns with Moybeka et al. (2023), who noted that learners under
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pressure may simplify content rather than elaborate. It also highlights the need for future
instructional cycles to emphasize sentence development and idea expansion.

In the reflection stage of cycle I, the researcher concluded that combined visual
media, collaborative writing strategies, and grammar-focused instruction successfully
addressed the weaknesses identified in cycle I. This conclusion was reinforced by
observation data, which showed consistent improvement across all writing indicators from
organization and grammar to creativity. As supported by Gayatri and Gaffar (2023), and
Irwayu and Gaffar (2023), integrating visual and interactive elements into instruction
enhances students' linguistic output and fosters a more engaging and motivating classroom
environment.

These findings demonstrate that when carefully adapted to the specific demands of
descriptive writing and integrated with culturally relevant themes, the CTL approach can
significantly enhance students’ writing proficiency. The study provides compelling evidence
of CTL’s effectiveness in supporting both the cognitive and affective aspects of learning
through a combination of assessment scores, classroom observations, and reflective
teaching practices. The method improved students’ technical writing skills such as
structure, vocabulary, and grammar and fostered greater motivation, creativity, and
participation. These results affirm the value of implementing contextual learning strategies
responsive to students’ real-life experiences and individual learning needs.

CONCLUSION

Based on the findings, it can be concluded that the Contextual Teaching and Learning
(CTL) method effectively improved students’ descriptive writing skills in vocabulary,
grammar accuracy, coherence, creativity, and text structure. Using familiar themes, real-life
contexts, and interactive strategies enabled students to connect their experiences with
learning materials, increasing engagement and performance. Improvements were observed
in test results and student participation, writing behavior, and contextual understanding
throughout the two action cycles. Furthermore, the study met the criteria for successful
classroom action research, with over 89% of students achieving scores above the minimum
mastery threshold. These outcomes highlight the pedagogical value of integrating CTL into
writing instruction, particularly in addressing everyday challenges EFL learners face. The
study recommends the continued use of CTL-based instruction to foster meaningful
learning and suggests further research to explore its application across other genres and
educational levels.

REFERENCES

Ambarita, R, & Pohan, ]J. E. (2025). Developing an experiment-based inquiry model to
enhance students’ creativity in writing. EdulLite: Journal of English Education,
Literature, and Culture, 10(1), 54-66. http://dx.doi.org/10.30659/e.10.1.54-48

Arikunto, S. (2019). Prosedur Penelitian: Suatu Pendekatan Praktik. RINEKA CIPTA.

Astuti, S., Hamied, F. A., & Muslim, A. B. (2025). The digital reading literacy of Indonesian
pre-service English teachers: What do lecturers say? jJournal of Research in
Instructional, 5(1), 323-337. https://doi.org/10.30862 /jri.v5i1.622

Baransano, A. Y., Yohanita, A. M., & Damopolii, I. (2017). Penerapan model pembelajaran
picture and picture untuk meningkatkan hasil belajar biologi siswa kelas XI IPA SMA

446



YABT Manokwari. Prosiding Seminar Nasional MIPA 11, 273-280.

Brown, H. D. (2001). Teaching by Principles: An Interactive Approach to Language Pedagogy.
Longman.

Brown, H. D. (2004). Language Assessment: Principles and Classroom Practices. Pearson
Education.

Creswell, J. W. (2014). Research Design: Qualitative, Quantitative, and Mixed Methods
Approaches (4th ed.). Thousand Oaks, CA: Sage Publications.

Damayanti, S., & Azizah, S. (2024). Grammarly’s Effectiveness in Enhancing English Writing:
A Case Study of Vocational High School Students. PANYONARA: Journal of English
Education, 6(2), 15-24. https://doi.org/10.19105/panyonara.v6i2.13825

Daulay, S. H., Damanik, E. S. D., & Annisa, N. (2023). Students’ Difficulties on Writing
Descriptive Text by Eighth Grade of SMP Darussalam Medan. EJI (English Journal of
Indragiri), 7(1), 54-66. https://doi.org/10.32520/eji.v7i1.2195

Dewi, U., & Siregar, F. R. (2022). Exploring Students’ Interests and Challenges in Writing
Fiction in Creative Writing Class. IJEE (Indonesian Journal of English Education), 9(2),
358-371. https://doi.org/10.15408/ijee.v9i2.28372

Fadilah, N., & Gaffar, M. A. (2023). The Implementation of Snowball Throwing Strategy to
Develop Students Ability in Reading Comprehension Social Function of Descriptive
Text. JIIP - Jurnal Ilmiah Ilmu Pendidikan, 6(12), 10008-10015.
https://doi.org/10.54371/jiip.v6i12.2453

Gaffar, M. A, Fadilah, D. F., & Nopita, D. (2024). Influence of Peer Corrective Feedback (PCF)
on Students’ Writing Skills in Hortatory Exposition Text. JEELS (Journal of English
Education and Linguistics Studies), 11(2), 557-578.
https://doi.org/10.30762 /jeels.v11i2.3364

Gaffar, M. A., Gumelar, W. S., Hasanah, H., & Fadilah, L. P. (2024). Applying small group
discussion to improve the ability to convey opinions orally on recount text material.
Edulite: Journal of English Education, Literature and Culture, 9(2), 41-56.
https://doi.org/10.30659/e.9.2.41-56

Gayatri, D. D., & Gaffar, M. A. (2023). The Implementation of Picture Series as Learning Media
to Improve Students’ Writing Ability Related to Historical Events in Recount Text.
Edunesia : Jurnal IImiah Pendidikan, 4(2), 790-803.
https://doi.org/10.51276/edu.v4i2.429

Hakim, M. W., & Sari, D. M. M. (2022). Practicing Contextual Teaching and Learning
Approach to Enhance Students’ Higher Order Thinking Skill on Writing Ability.
Elsya:  Journal of  English  Language  Studies, 4(3), 298-308.
https://doi.org/10.31849/elsya.v4i3.11541

Hamid, F., Zulfa, S., Ariwibowo, T., Husna, N., & Hidayat, D. N. (2022). Students’ Descriptive
Writing Performances in Online English Language Classroom. IJEE (Indonesian
Journal of English Education), 9(1), 59-78.
https://doi.org/10.15408/ijee.v9i1.24498

Hidayat, H., Putrayasa, I. B.,, & Sudiana, I. N. (2025). Pendekatan Keterampilan Proses
terhadap Peningkatan Kemampuan Menulis Teks Deskripsi pada Siswa Sekolah
Dasar. Jurnal Pendidikan dan Pembelajaran Indonesia (JPPI), 5(1), 245-254.
https://doi.org/10.53299 /jppi.v5i1.1014

Hitimala, H., Damayanti, I. L., & Yusuf, F. N. (2024). Genre-Based Approach in Writing

447



Explanation Text: A Systematic Literature Review. Edulite: Journal of English
Education, Literature and Culture, 9(1), 32. https://doi.org/10.30659/e.9.1.32-49

Huda, K., & Purwanti, D. (2023). Improving Students’ Ability in Writing Descriptive Text
Using Example Non-Example Method at Eight Class of SMP Negeri 3 Ngimbang.
Edulitics (Education, Literature, and Linguistics) Journal, 8(1), 45-51.
https://doi.org/10.52166/edulitics.v8i1.4540

Hyland, k. (2016). Teaching and Researching Writing (3rd ed.). Routledge.

Ibrakhimovna, K. G. (2024). The Role of Theme-Based Approach in Enhancing Young
Learners’ Speaking Skills in Primary Education. European International Journal of
Pedagogics, 4(10), 48-52. https://doi.org/10.55640/eijp-04-10-11

Irwayu, F., & Gaffar, M. A. (2023). The Implementation of Project Based Learning to Improve
Students’ Skills in Producing Descriptive Videos about Historical Buildings. JIIP -
Jurnal Ilmiah IlImu Pendidikan, 6(6), 4223-4230.
https://doi.org/10.54371/jiip.v6i6.1821

Jayanti, G. S., & Rozimela, Y. (2022). Using Contextual Teaching and Learning (CTL) Strategy
to Improve Students’ Writing Skill Atlantis Press, Volume 624. 110-114.
https://doi.org/10.2991 /assehr.k.220201.020

Johnson, E. B. (2002). Contextual Teaching and Learning: What It Is and Why It’s Here to Stay.
Corwin Press.

Johnson, E. B. (2007). Contextual Teaching&Learning. Mizan Learning Center.

Jubhari, Y., Sasabone, L., Nordin, T., & Kechik, T. (2022). The Students’ Perception on
Teaching Narrative Writing Skills through Contextual Teaching and Learning (CTL)
Approach. I[JOLEH : International Journal of Education and Humanities, 1(2), 140-
151. https://doi.org/10.56314/ijoleh.v1i2.80

Kemmis, S., McTaggart, R., & Nixon, R. (2013). The Action Research Planner: Doing Critical
Participatory Action Research. USA: Springer Science & Business Media.

Lasmaria, E. R. (2021). A Analisis Kesalahan Gramatikal Pada Penulisan Descriptive Text
Bahasa Inggris Siswa Kelas VII-A Dan VII-B SMP Negeri 2 Parbuluan. Jurnal Suluh
Pendidikan, 9(1), 1-12. https://doi.org/10.36655/jsp.v9i1.507

Mashudi, & Azzahro, F. (2020). CTL Contextual Teaching & Learning (1st ed.). LP3DI Press.

Moybeka, A. M. S., Bosco, F. H., Apalem, C. R,, Chandra, D. A, & Efendi, E. (2023). Developing
EFL Students’ Writing Ability Through Contextual Teaching and Learning (A
Classroom Action Research Study). Journal of English Culture, Language, Literature
and Education, 11(1), 79-97. https://doi.org/10.53682/eclue.v11i1.6107

Nation, I. S. P. (2001). Learning Vocabulary in Another Language. Cambridge University
Press.

Naufina, N. (2025). Senior high school students’ writing anxiety: A writing process theory.
Edulite: Journal of English Education, Literature, and Culture, 10(1), 16-35.
http://dx.doi.org/10.30659/e.10.1.16-35

Oktafiani, D., & Husnussalam, H. (2021). Improving Students’ Writing Skills in Descriptive
Text Using Picture Word Inductive Model (PWIM) Strategy. PROJECT (Professional
Journal of English Education), 4(3), 420-425.
https://doi.org/10.22460/project.v4i3.p420-425

Oshima, A, & Hogue, A. (2007). Introduction to Academic Writing (3rd ed.). Pearson
Longman.

448



Purnamasari, D., Hidayat, D. N., & Kurniawati, L. (2021). An Analysis of Students’ Writing
Skill on English Descriptive Text. English Education: Jurnal Tadris Bahasa Inggris,
14(1),101-114. https://doi.org/10.24042 /ee-jtbi.v14i1.7943

Purwati, P.,, Marasabessy, F., & Damopolii, I. (2019). Enhancing students activity and
problem solving skill through CTL-based local wisdom approach. Journal of Physics:
Conference  Series, 1321(3), 032077. https://doi.org/10.1088/1742-
6596/1321/3/032077

Sasmaz, E., & Cifci, S. (2023). Expert Opinions on Improving Informative Text Writing Skills
Through Descriptive Writing Practices. International Journal of Education and
Literacy Studies, 11(1), 50-58. https://doi.org/10.7575/aiac.ijels.v.11n.1p.50

Sears, S. j. (2002). Contextual teaching and learning: A primer for effective instruction. Phi
Delta Kappa International.

Weigle, S. C. (2002). Assessing Writing. Cambridge: Cambridge University Press.

Welerubun, R. C., Wambrauw, H. L., Jeni, J., Wolo, D., & Damopolii, 1. (2022). Contextual
teaching and learning in learning environmental pollution: The effect on student
learning outcomes. Prima Magistra: Jurnal IImiah Kependidikan, 3(1), 106-115.
https://doi.org/10.37478/jpm.v3i1.1487

White, R., & Arndt, V. (1991). Process of writing. Longman Group UK.

Windi, W., & Suryaman, M. (2022). Improving Students’ Ability in Writing Descriptive Text
Through Contextual Teaching and Learning Approach. Jurnal Ilmiah Profesi
Pendidikan, 7(1), 151-155. https://doi.org/10.29303/jipp.v7i1.399

Yuliana, F., & Sahayu, W. (2024). Enhancing Student English Writing Skills Through Project-
Based Learning. ENGLISH REVIEW: Journal of English Education, 12(1), 409-418.
https://doi.org/10.25134/erjee.v12i1.8833

Zaki, N. & Miftachudin, M. (2024). Exploring Students’ Challenges and Strategies in
Academic Writing: A Qualitative Study on the Talent Scouting Program. TLEMC
(Teaching and Learning English in Multicultural Contexts), 8(1), 49-58.
https://doi.org/10.37058/tlemc.v8i1.10022

449



